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Abstract 

Teachers’ beliefs are very influential in the success of learning in the classroom. The teacher is the person who 

knows best how to successfully use learning materials to achieve learning objectives. This study aims to explore 

how teachers’ beliefs in Javanese language learning materials in the local content curriculum, especially for the 

Central Java region. The method used in this research is qualitative method. Data obtained by questionnaires and 

Focus Group Discussion (FGD). Data analysis is carried out by grouping the teachers’ beliefs points towards the 

Javanese language teaching material. The results show that more than 70% of teachers believe that the Javanese 

language teaching materials contained in the local content curriculum are too difficult for students both in terms 

of language and content. Meanwhile, based on the FGD analysis of curriculum documents and Javanese 

textbooks, it is also found that some teaching materials are not in order and are not in accordance with the 

development of students, thus making students find it difficult to understand the material. This causes the 

learning objectives of the Javanese language tend to have not achieved maximum results. The results of this 

study can be a recommendation for stakeholders to evaluate the curriculum.  

Keywords: Teachers’ beliefs; Javanese Language; Javanese Learning; Learning Materials; Local Wisdom 

Curriculum.  

1. Introduction 

Learning in Indonesia continues to develop, including in welcoming the 21st century. Vito (1989) 

stated that in order to anticipate the 21st century, the learning model needed is scientific thinking 

skills, the development of "sense of inquiry", and students' creative thinking skills. In addition, 

Redhana (2019) explained that in the 21st century, a person must be mastered skills such as creative 

thinking and problem solving, creativity and innovation, collaboration and communication, 

technological literacy, information, and communication. 

The implementation of learning in schools is carried out based on the national curriculum and local 

content curriculum. Article 37 of the National Education System Law Number 20 of 2003 states that 

the local content is a curricular activity which is adapted to the local characteristics and potential of 

each region (Rahmanto, 2016).  In the local content curriculum, character education can be integrated 
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by presenting character values which are in accordance with local wisdom from the local area so that 

students have characters which are in accordance with their environment Wayan (Syaifuddin, n.d.). 

This is also in accordance with Permendikbud No. 79 of 2014 which states that the implementation of 

local content learning aims to form students' understanding of excellence and wisdom in the area 

where they live so that they can preserve and develop various advantages and regional wisdom in 

order to support national development. For the Central Java region, this is reinforced by the  Peraturan 

Daerah Provinsi Jawa Tengah Nomor 4 Tahun 2012 concerning the implementation of Javanese 

language learning as a compulsory local content subject which is applied in schools ranging from 

elementary school to high school level (Tengah, 2012). 

To be able to achieve the objectives which have been mandated in these various policies, the 

learning of Javanese language, as formulated in the National Language Politics as an educational 

function, is intended to pass on noble values in Javanese culture for the purpose of forming the 

personality of students. In line with this, Sartini (2009) argues that Javanese culture is full of symbols 

which contain cultural, ethical, moral values which should be passed on to the next generation. 

Pranoto (2014) also stated that Javanese tradition is full of local wisdom values which are expected to 

be a character guide for the younger generation. 

The various concepts of Javanese language, literature, and culture are packaged in the form of a 

curriculum which is then revealed in the form of learning materials. The packaging of these materials 

should be adjusted to the level and age of the child. Latifah (2019) stated that the learning of the local 

content of the Javanese language of elementary school is seen from the standard content emphasized 

on various materials such as unggah-ungguh basa, Javanese art, Javanese script, puppets, and 

Javanese heroism figures. The form and substance of the material for the elementary school level is 

certainly different from the secondary school level. In this case, the teacher is the party who best 

understands the condition of the teaching materials in the field. Giving learning materials which are 

too difficult will be a burden for students. Therefore, the teachers’ beliefs in the suitability of the 

Javanese language teaching materials available in the field is needed as a form of reflection from the 

implementation of a curriculum. In addition, the teachers’ beliefs in the quality of teaching materials 

contained in the curriculum will be the foundation of how a teacher constructs a lesson. Teaching 

materials which have good quality will greatly help teachers achieve the learning objectives which 

have been determined. 

2. Literature Review 

Pajares (1992) argues that "beliefs can be conceptualized as an "individual's judgment of the truth 

or falsity of a proposition". The meaning of beliefs can be interpreted as an individual's assessment of 

the truth or falsity of a proposition. In addition, belief can also be interpreted as a set of interrelated 

ideas add that belief can be interpreted as a set of conceptual representations which store general 

knowledge about objects, people, events, and the characteristics of relationships (Hermans, VanBraak, 

& VanKeer, 2008; McAlpine, Eriks-Brophy & Cargo, 1996). According to Wan, Low, and Li 

(Bovellan, 2014), teachers’ beliefs are described as "a complex set of variables based on attitudes, 

experiences, and expectations". In other words, the teachers’ beliefs have a meaning as the opinion or 

assessment of a teacher about something. This research on teachers belief refers more to teachers' 

thoughts about problems such as those that occur in the learning process (Skott, 2015). 

Antonietti & Giorgetti (2006) in their research suggest that teachers have a duty to manage the 

student learning process. Therefore, it is very important to know the beliefs or opinions of the teacher 

regarding the problems which arise in the field so that it can help us to be able to create good learning 

and as expected by the teacher. In line with this, Thompson (1984) also stated that, "research on 
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teachers’ beliefs acknowledged the significance of the teacher's thinking". More specifically, teachers 

belief is seen as a filter related to opinion as well as a curriculum changer  add that teachers' beliefs, 

especially regarding language learning, has been shown to have an effect on students' beliefs and 

views about success and how they learn language, as well as teacher teaching practices in the 

classroom (Allen, 1996; Bryan, 2012; Grossman, Wilson & Shoulman, 1989; Kagan, 1990; Nespor, 

1987; Pajares, 1992; Patterson, Doppen & Misco, 2012; Reichert & Purta, 2019). 

Teachers have a contribution to the success of their students and sometimes the influence of 

teachers on students' competence in learning languages can be very large (Dufya, 2003). Teachers 

belief have a great influence in shaping active teaching methods and will produce students' language 

skills (Ismail, 2002; Wang, Charoenmuang & Knobloch, N. A., dan Tormoehlen, 2020). Teachers can 

make decisions about teaching in their classrooms based on the beliefs they have about language 

teaching and learning and have a considerable impact on goals, procedures, roles, and students (Farrel, 

2013; Harste & Burke, 1997; Kumaravadivelua, 2012; Kuzborska, 2011; Jack C. Richards, Gallo, & 

Renandya, 2001). Similar statements were also made by (J. C. Richards & Rodgers, 2001) and 

(Badi’atul Azmina, E. F., & Drajati, 2018) which confirms that teachers who have beliefs about 

language learning can help them get a specific approach to language teaching. (Elyas, Alhashmi & 

Fang, 2020) that the research on individual differences was deemed important to be explored further in 

language classroom teaching in order to understand the needs and goals of learners. In some situations, 

students' cognitive and affective factors cannot be observed directly because these factors have an 

important role in the language acquisition process. Based on this, this research aims to find out how 

the opinions and beliefs of teachers on the teaching materials of Javanese language learning which is 

contained in the local content curriculum. 

3. Method 

The method used in this study is a qualitative method. Qualitative research is research that uses a 

naturalistic approach to seek and find an understanding of phenomena in a specific contextual setting 

(Moleong, 2017). Data collection techniques used are questionnaires and Focus Group Discussion 

(FGD). In the FGD, an in-depth document analysis was also carried out in the form of local content 

curriculum documents of the Javanese language from elementary to high school levels and Javanese 

language textbooks used in schools. Respondents to the questionnaire were 56 elementary school 

teachers and Javanese language teachers at the junior and senior high school levels in Central Java. 

Meanwhile, the FGD was attended by 230 teachers consisting of elementary school teachers and 

Javanese language subject teachers at the junior and senior high school levels in Central Java. The 

statements contained in the questionnaire instrument have been validated by experts. The statement 

submitted contains 16 points which can be seen in Table 1 below. 

Table 1. Questionnaire Instrument 

No Teacher Opinions Regarding Teaching Materials 

1 
In my opinion, my students find it difficult to master the material in the 

curriculum. 

2 
In my opinion, there are some materials that are too difficult for my students. 

3 
In my opinion, the material in the curriculum has not been sorted from easy to 

difficult, from simple to complex. 

4 
In my opinion, the available teaching materials are not in accordance with the 

needs of students. 
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5 
I often create additional material to complement the material in the textbook. 

6 
Students often have difficulty in understanding the material available. 

7 
I think it is necessary to simplify the material in the textbook. 

8 
In my opinion, the material in the curriculum is less contextual to the daily 

lives of students. 

9 

In my opinion, it is very necessary to reconstruct the curriculum so that the 

material given to students is more sequential and according to student needs. 

10 
So far, I need to bridge students' understanding of the Javanese language 

because of the incomplete material in the textbook. 

11 
In my opinion, the material in the curriculum needs to be added with material 

that is contextual to students' daily lives. 

12 
In my opinion, the variation of Javanese language material in the current 

Javanese language curriculum is good. 

13 
In my opinion, the material in the curriculum has been arranged according to 

the grade level appropriately. 

14 
I feel the need to hold discussions with the experts regarding the levels of 

Javanese language material in the curriculum. 

15 
In my opinion, the material in the curriculum is not in accordance with the 

cognitive development of students. 

16 
In my opinion, the material presented is less meaningful and contextual. 

 

The results of data collection through the distribution of questionnaires were analyzed and the 

meaning concluded to find out how they actually believed in the Javanese language teaching materials 

available in the field. The results of the questionnaire analysis will be discussed in FGDs and 

supplemented with curriculum analysis and Javanese language textbooks. The final stage of the data 

analysis of this research is drawing conclusions about how teachers believe in the existing Javanese 

language teaching materials. 

4. Results and Discussion 

From the results of the questionnaire analysis and FGD, four core problems were obtained related 

to the teachers’ beliefs in the Javanese language learning material. As for what is meant by the 4 cores, 

they include: a) the provision of material which is classified as difficult; b) the material in the textbook 

is incomplete; c) the provision of materials which have not been sequenced and not in accordance with 

the needs of students; d) the provision of material is less contextual to the daily life of students. The 

discussion of the four cores is as follows. 

The provision of material which is classified as difficult 

The first point on the core of the teachers’ beliefs in the Javanese language teaching material is the 

provision of difficult material. 55.1% of the answers to the questionnaire distributed to teachers stated 

that their students had difficulty in mastering the material in the curriculum. This is reinforced by the 

results of the answers from the teachers which showed that 71.4% of teachers agreed that there were 

some materials which were too difficult to give to students. 
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The difficulties experienced by students based on the results of the questionnaire were difficulties 

in understanding the language used in the teaching materials. As many as 85.1% of teachers admit that 

the language used in teaching materials is too difficult and too high for today's children who are 

unfamiliar with Javanese. They are more accustomed to using Indonesian in their daily life so it is very 

difficult to understand the substance of the material. This is in accordance with the results of 

Puspitasari (2017) research which states that the difficulty of the Javanese language greatly affects the 

learning of Javanese in schools, mainly due to the lack of vocabulary mastered by students. 

From the results of the analysis of Javanese language textbooks, it is also concluded that the 

substance of the material presented is too difficult for students. For example, the Javanese language 

textbook for grade I elementary school presents material which requires children to be able to read 

fluently. There is a discrepancy between the material in the textbooks and the conditions in the field 

where many first grade elementary school students are not yet skilled at reading. There is a phase 

which is passed in the Javanese language textbook for grade 1 elementary school, namely the phase of 

teaching children to read step by step. The readings available in Javanese language textbooks in the 

field are constructed in long sentences, both in reading and practice questions. Not to mention the 

language barrier because today's children are more accustomed to using Indonesian than Javanese. So, 

when they are going to face Javanese language lessons, children who are just learning to read find it 

very difficult, so parents are forced to participate in learning (teaching their children) and even do their 

homework. 

Basically, the preparation of the material should be done by paying attention to students' thinking 

abilities or in other words considering the cognitive level of students according to their age 

development. It is intended that students get material that is weighty but also not too difficult or can be 

said to be in accordance with the level of thinking. Khoiruzzadi & Prasetya (2021) state that the 

provision or provision of materials (materials) which are adapted to the level of students' cognitive 

development can help students think and form knowledge. 

Furthermore, Adnyani (2021) also states that the provision of material to students should be 

adjusted to the age level of students so that students can focus more on learning and are easy to 

understand. Difficult material will make students burdened and do not like the lesson. The long-term 

impact is that the learning objectives will not be achieved. 

The material in the textbook is incomplete 

The second point on the core of the teachers’ beliefs is that the material in the textbook is 

incomplete. The use of textbooks aims to provide convenience to students and teachers in studying the 

materials in learning. However, it will be a problem if the textbook contains incomplete material. In 

line with this, 93.9% of the answers from teachers stated that during learning, teachers had difficulty 

bridging students' understanding of the Javanese language material so they needed to spend more time, 

money, and energy to find and create additional material due to the incomplete material in the 

textbook. This is done so that the Javanese language learning material becomes comprehensive so that 

it is easier for students to accept the material presented by the teacher. Furthermore, based on 

questionnaires and FGDs, it was shown that 89.8% of teachers often created additional material to 

complement the material in the textbook. Akbar (2021) stated that the variety of materials provided by 

teachers can make students unbored in listening to the material delivered. 

In line with this, Nirmalita, Santoso & Winarsih (2020) stated that textbooks have an important role 

in learning because books are one of the mandatory references for schools and agencies, so that books 

must undergo updates which are adjusted to the current curriculum. Some additional information was 

also obtained that some schools only use Student Worksheets in learning Javanese. Determining the 
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use of LKS as a guide for providing Javanese language subject matter which contains material 

summaries, worksheets, teaching grammar, word lists, and various other tasks, is not suitable for 

language learning for children. Based on the results of (Chang & Noveriana, 2018) research, the use of 

this worksheet is not in accordance with the advice of experts regarding language learning materials 

for children which should be active and interactive. 

The provision of materials which have not been sequenced and not in accordance with the 

needs of students 

The third point on the core of the teachers’ beliefs is the provision of material which has not been 

sequenced and has not been in accordance with the needs of students. 57.1% of teachers stated that the 

teaching materials in the curriculum have not been sorted from easy to difficult and also the available 

materials are not in accordance with the needs of students. The material given to students would be 

better presented in sequence and adapted to the needs of students. The presentation of material based 

on Permendikbud No. 24 of 2016 for low grades starts from material that is concrete which will later 

expand to material which is abstract but in reality it is not so. Some abstract material has preceded 

concrete material so that the order of presentation of the material is not sequential. 

For example, the material for the second grade of elementary school starts with material on 

Pandawa puppets, continues with material on daily activities, and in the next chapter it turns out to 

discuss again the Pandawa puppets. When it is viewed from the level of affordability of knowledge, 

the theme of daily activities is more concrete and closer to the child's life rather than the Pandawa 

puppet. The material is considered jumping because it prioritizes abstract things for most students, 

such as wayang or puppets, rather than material about daily activities that can be reached by the 

imagination of students. Piaget (1959) stated that elementary school children are still in the concrete 

operational stage. This confirms that for elementary school children the material given should start 

with concrete material first. Concrete here means that they can be sensed and are in their cognitive 

range. 

Another irregularity is in the material at the high school level. Where the material at the level of 

class X, XI, and XII is considered to have jumped in difficulty. In class X students obtain pranatacara 

material, in class XI students obtain sesorah material, and in class XII students obtain wewaler 

material. Whereas the material sesorah and wewaler should be given before the material pranatacara 

because sesorah and wewaler are part of pranatacara. To master the pranatacara material, students 

must already have knowledge of sesorah and wewaler and the skills to make sesorah and wewaler. 

This irregular arrangement will certainly make it difficult for students because the foundation of 

previous skills has not been mastered. The impact that may arise is that students feel burdened to 

master a higher competency when the previous competency has not been mastered. Therefore, 

continuous learning or the learning continuum is important. 

For a high grade level, it may only cause a little problem because they are able to think abstractly, 

but for a lower level, of course, students need material which is more relevant to the things they face 

in everyday life. For example, for the lower grade elementary school level, knowledge of the names of 

animals is no longer needed today. More relevant is the introduction of basic Javanese skills (listening, 

speaking, reading, and writing). 

Furthermore, as many as 93.9% of teachers also feel the need to hold discussions with experts 

related to the grading or ordering of Javanese language material in the curriculum so that the content 

of the material is in accordance with what is needed by students (contextual). Contextual refers to the 

relationship between the material being studied and the application of the material in real-life contexts 

(Berns & Erickson, 2001; Hudson & Whisler, 2007). Contextual material will be very useful for 
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students to face various challenges and events in real life (problem solving) so that students will really 

feel the benefits of learning Javanese. This type of material will be able to connect physiological 

functions in brain memory in the form of concrete actions on how to apply that knowledge (Hudson & 

Whisler, 2007). 

The provision of material is less contextual to the daily life of students. 

The fourth point from the core view of the teacher is the provision of material that is less 

contextual to the daily lives of students. 59.2% of teachers consider that the material in the curriculum 

is less relevant to students' daily lives. Providing material which is relevant to students' daily lives can 

help students relate the material to real-life situations so that it is more actual. Relevant material can 

also encourage students to be able to apply it in their lives. Studying relevant material will make 

students have concrete background knowledge and imagination so that it is easier to construct 

knowledge. Learning which presents material like this leads to meaningful learning. (Fauzi & Didi 

Suryadi, 2020) stated that learning according to students' needs will result in more meaningful 

learning. Meaningful learning leads to activities of producing, organizing, uniting, and integrating 

student experiences to draw conclusions and apply the knowledge gained (Mayer, 1998). Experience 

becomes the basis of knowledge to understand new information so that their learning process becomes 

easier. Meanwhile, the knowledge provided by the teacher becomes a complement and reinforcer so 

that it can get into memory more permanently (Karpicke & Grimaldi, 2012). Therefore, 89.8% of 

teachers agree that the material in the curriculum needs to be added with relevant and meaningful 

material in accordance with students' daily lives. Islamiati & Fasha (2021) state that providing 

contextual material with everyday life can help students relate it to their daily activities so that 

students are easier to understand the material provided by the teacher. 

From the various problems which have been described above, it can be seen that the aspect of 

teacher’s belief is very significant to describe the actual condition of Javanese language teaching 

materials in schools. Based on the questionnaire data, 83.7% of teachers agree that curriculum 

reconstruction or curriculum rearrangement is carried out according to theoretical concepts and taking 

into account the development and needs of students. Teachers’ beliefs will greatly influence the 

actions and decisions which a teacher will take in carrying out learning (Gilakjani & Sabouri, 2017). It 

is also very important to know the teachers’ beliefs about the Javanese language learning material in 

the local content curriculum, because it can reflect the implementation of the 2013 curriculum which 

has been proclaimed by the government. 

5. Conclusions 

The role of the teacher as the spearhead of learning is undeniable. The qualified teaching materials 

can support the teacher's role to maximize learning. Therefore, the teachers’ beliefs in the teaching 

materials used in learning needs to always be analyzed. Materials which according to the teacher are 

not suitable need to be evaluated and revised so that in the future they do not become obstacles to the 

implementation of learning. 

The implications of the results of this study should be input and consideration for evaluating the 

content of the Javanese language curriculum at all levels of education. The preparation of Javanese 

language material from elementary school to high school needs to be rearranged in a coherent and 

sustainable manner. 

The results of this study can also be a suggestion for various parties who participate in making the 

textbook. The formulation of the material contained in the curriculum should be truly adapted to the 

needs and development of students so that Javanese language learning can achieve tangible results and 



355. Rahadini et al. /Journal of Language and Linguistic Studies, 18(Special Issue 1) (2022) 348–358  

© 2022 Cognizance Research Associates - Published by JLLS. 

is no longer a scourge for students. Good teaching materials will really help teachers to maximize 

learning in the classroom. 

References 

Adnyani, N. W. (2021). Penerapan Media Pembelajaran Sains Pada Anak Usia Dini “Merdeka 

Belajar” di Era Belajar di Rumah. Pratama Widya: Jurnal Pendidikan Anak Usia Dini, 6(1), 13–

28. 

Akbar, A. (2021). Pentingnya Kompetensi Pedagogik Guru. Jurnal Pendidikan Guru, 2(1), 23–30. 

Allen, L. (1996). The Evaluation of a Learner’s Beliefs About Languange Learning. Carleton Papers 

in Applied Linguistics, 3(1), 69–90. 

Antonietti, A., & Giorgetti, M. (2006). Teachers’ beliefs about learning from multimedia. Computers 

in Human Behavior, 22(2), 267–282. https://doi.org/10.1016/j.chb.2004.06.002 

Badi’atul Azmina, E. F., & Drajati, N. A. (2018). Teacher’s beliefs on the implementation of 

Computer Assisted Language learning (CALL) approach for higher education students. The 

International English Language Teachers and Lecturers Conference (INELTAL). 

Berns, R. G., & Erickson, P. M. (2001). “Contextual Teaching and Learning: Preparing Students for 

the New Economy.” 8, 2011. 

Bovellan, E. (2014). Teachers’ beliefs about learning and language as reflected in their views of 

teaching materials for Content and Language Integrated Learning (CLIL) [Published Doctoral 

Thesis]. 

Bryan, L. A. (2012). Research on Science Teacher Beliefs. In K. Tobin, & C.J. McRobbie (Eds.), 

Second International Handbook of Science Education. Dodrecht: Springer. 

https://doi.org/10.1007/978-1-4020-9041-7 

Chang, & Noveriana, A. (2018). Young learner’s characteristics: what should the material be? Asian 

EFL Journal, 20(4), 33–37. 

Dufya, H. (2003). Beliefs In Dialogue: A Bakhtinian View. In Kalaja, P. & A. M. F. Barcelos (eds). 

Beliefs About SLA. 

Elyas, T., Alhashmi, B., & Fang, F. (2020). Cognitive diversity among EFL learners: Implications for 

teaching in higher education. TEFLIN Journal, 31(1), 44–69. 

https://doi.org/10.15639/teflinjournal.v31i1/44-69 

Farrel, T. S. C. (2013). Reflective Teaching. 

Fauzi, I., & Didi Suryadi. (2020). Didactical Design Research untuk Mengembangkan Kompetensi 

Pedagogik Guru di Sekolah Dasar. Inventa: Jurnal Pendidikan Guru Sekolah Dasar, 4(1), 58–68. 

https://doi.org/10.36456/inventa.4.1.a2207 

Gilakjani, A. P., & Sabouri, N. B. (2017). Teachers’ Beliefs in English Language Teaching and 

Learning: A Review of the Literature. English Language Teaching, 10(4), 78–86. 

https://doi.org/10.5539/elt.v10n4p78 

Grossman, P. L., Wilson, S. M., & Shoulman, L. S. (1989). Teachers of Substance: Subject Matter 

Knowledge for Teaching. In M.C. Reynolds (Ed.), Knowledge Base for the Beginning Teacher. 

Harste, J. C., & Burke, C. L. (1997). A New Hypothesis for Reading Teacher Research: Both the 



 Rahadini et al. / Journal of Language and Linguistic Studies, 18(Special Issue 1) (2022) 348–358 356 

© 2022 Cognizance Research Associates - Published by JLLS. 

Teaching and Learning of Reading Is Theoretically Based. In P. D. Pearson (Ed.), Reading: 

Theory, Research, and Practice (pp. 32-40). Clemson, Clemson, S.C. 

Hermans, R., VanBraak, J., & VanKeer, H. (2008). Development of the Beliefs About Primary 

Education Scale: Distinguishing a Developmental and Transmissive Dimension. Teaching and 

Teacher Education, 24(1), 127–139. 

Hudson, C. C., & Whisler, V. (2007). Contextual teaching and learning for practitioners. Systemics, 

Cybernetics and Informatics, 2015. 

Islamiati, S., & Fasha, L. H. (2021). Pembelajaran keterampilan menulis pada materi surat pribadi 

kelas v menggunakan model pembelajaran kontekstual. Journal of Elementary Education, 04(02), 

284–290. 

Ismail, F. M. (2002). A Survey of Teacher and Student Beliefs in Singapore’s Polytechnics. TEFLIN 

Journal, 13(2), 204–227. 

Kagan, D. M. (1990). Ways of Evaluating Teacher Cognition: Inferences Concerning the Goldilocks 

Principle. Review of Educational Research, 60(3), 419–469. 

Karpicke, J. D., & Grimaldi, P. (2012). Retrieval-Based Learning: A Perspective for Enhancing 

Meaningful Learning. 2013. 

Khoiruzzadi, M., & Prasetya, T. (2021). Perkembangan Kognitif Dan Implikasinya Dalam Dunia 

Pendidikan (Ditinjau dari Pemikiran Jean Piaget dan Vygotsky) Muhammad Khoiruzzadi, 1 & 

Tiyas Prasetya 2. Jurnal Madaniyah, 11(1), 1–14. 

Kumaravadivelua, B. (2012). Language teacher education for a global society: A modular model for 

knowing, analyzing, recognizing, doing, and seeing. In Routledge:London and New York. 

https://doi.org/10.4324/9780203832530 

Kuzborska, I. (2011). Links between teachers’ beliefs and practices and research on reading. Reading 

in a Foreign Language, 23(1), 102–128. 

Latifah, N. N. (2019). Pembelajaran muatan lokal Bahasa Jawa dalam pelaksanaan kurikulum 2013 di 

SDN Sambirito 01 Semarang. Jurnal Pendidikan Dasar, 10(1), 149–158. 

Mayer, R. E. (1998). Learning and instruction (2nd ed.). 1998. 

McAlpine, L., Eriks-Brophy, A., & Cargo, M. (1996). Teaching Beliefs in Mohawk Classrooms: 

Issues of Language and Culture. Anthropology & Education Quarterly, 27(3), 390–413. 

Moleong, L. (2017). Metodologi Penelitian Kualitatif. 

Nespor, J. (1987). The Role of Beliefs in the Practice of Teaching. Journal of Curriculum Studies, 

19(4), 317–328. 

Nirmalita, D. D., Santoso, A. B., & Winarsih, E. (2020). Analisis Buku Teks Guru dan Siswa Pada 

Mata Pelajaran Bahasa Indonesia SMA/SMK/MA/MAK Kelas X Berdasarkan Kurikulum 2013 

Edisi Revisi 2017 Kementerian Pendidikan dan Kebudayaan Republik Indonesia. Widyabastra: 

Jurnal Ilmiah Pembelajaran Bahasa Dan Sastra Indonesia, 7(2), 30–35. 

Pajares, M. F. (1992). Teachers’ Beliefs and Educational Research: Cleaning Up a Messy Construct. 

Review of Educational Research, 62(3), 307–332. https://doi.org/10.3102/00346543062003307 

Patterson, N., Doppen, F., & Misco, T. (2012). Beyond Personally Responsible: A Study of Teacher 

Conceptualizations of Citizenship Education. Education, Citizenship, and Social Justice, 7(2), 

191–206. 



357. Rahadini et al. /Journal of Language and Linguistic Studies, 18(Special Issue 1) (2022) 348–358  

© 2022 Cognizance Research Associates - Published by JLLS. 

Piaget, J. (1959). The language and thought of the child (3th ed). 

Pranoto. (2014). Young Children Character Development through Javanese Traditional Game. 

Indonesian Journal of Early Childhood Education. 

Puspitasari, F. D. (2017). Faktor Kesulitan Belajar Bahasa Jawa Ragam Krama Siswa SMP Nenegeri 

40 Semarang. Piwulang Jawi: Journal of Javanese Learning and Teaching, 5(1), 28–33. 

Rahmanto, T. Y. (2016). Kebebasan Berekspresi Dalam Perspektif Hak Asasi Manusia: Perlindungan, 

Permasalahan Dan Implementasinya Di Provinsi Jawa Barat. Jurnal HAM, 7(1), 45. 

https://doi.org/10.30641/ham.2016.7.45-53 

Redhana, I. W. (2019). Mengembangkan Keterampilan Abad Ke-21 Dalam Pembelajaran Kimia. 

Jurnal Inovasi Pendidikan Kimia, 13(1), 2239–2253. 

Reichert, F., & Purta, J. T. (2019). A Cross-National Comparison of Teachers’Beliefs About the Aims 

of Civic Education in 12 Countries: A Person-Centered Analysis. Teaching and Teacher 

Education, 77, 112–125. https://doi.org/10.1016/j.tate.2018.09.005 

Richards, J. C., & Rodgers, T. (2001). Approaches and Methods in Language Teaching. 

https://doi.org/10.1017/CBO9780511667305 

Richards, Jack C., Gallo, P. B., & Renandya, W. A. (2001). Exploring teachers’ beliefs and the 

processes of change. The PAC Journal, 1(1), 41–62. 

Sartini, N. W. (2009). Menggali Nilai Kearifan Lokal Budaya Jawa Lewat Ungkapan (Bebasan, 

Saloka, Dan Paribasa). Jurnal Ilmiah Bahasa Dan Sastra, 5(1), 28–37. 

Skott, J. (2015). The Promises, Problem, and Prospects of Research on Teacher’s Beliefs. 

International Handbook of Research on Teacher’s Beliefs, 1, 37–54. syaifuddin. (n.d.). 

Tengah, P. D. P. J. T. N. 4 T. (2012). tentang penyelenggaraan pendidikan. S. G. J. (2012). Peraturan 

Daerah Provinsi Jawa Tengah Nomor 4 Tahun 2012 tentang penyelenggaraan pendidikan. 

Thompson, A. G. (1984). The Relationship of Teacher’s Conceptions of Mathematics and 

Mathematics Teaching to Instructional Practice. Educational Studies in Mathematics, 15(2), 105–

127. 

Vito, A. De. (1989). Creative Wellsprings for Science Teaching. 

Wang, H. H., Charoenmuang, M., & Knobloch, N. A., dan Tormoehlen, R. L. (2020). Defining 

Interdisciplinary Collaboration Based On High School TeachersBeliefs and Practices of STEM 

Integration Using A Complex Designed System. International Journal of STEM Education,. 

AUTHOR BIODATA 

My name is Astiana Ajeng Rahadini. I was born in Banyumas on May 19, 1988. My interest in preserving the 

Javanese language and culture made me choose to study at the Javanese Language Education Study Program at 

UNY in 2007 and graduated from college in 2011. I continued my master's degree in Applied Linguistics Study 

Program with a concentration in Javanese Language Education at UNY in 2011 and finished in 2013. After 

graduating, I applied to work as a lecturer at Sebelas Maret University and became a lecturer at the Javanese 

Language Education Study Program, FKIP UNS since 2014 until now. I am currently pursuing a doctoral degree 

in the Language Education Study Program, concentrating on Javanese Language Education at UNY (2018-

present). I am actively involved in various researches and service in the field of Javanese Language and 

Literature Education. One of the scientific papers which has been published in the Scopus indexed journal is 

entitled Reorientation of Javanese Beginning Reading Learning Models on the Grade 1 Student of Elementary 

School. 



 Rahadini et al. / Journal of Language and Linguistic Studies, 18(Special Issue 1) (2022) 348–358 358 

© 2022 Cognizance Research Associates - Published by JLLS. 

My name is Endang Nurhayati. I was born in Klaten, 2 Pebruari 1964. I graduated from Bachelor degree of 

Linguistik at IKIP Yogyakarta in 1990. Subsequently I obtained a Master of Humaniora degree at Universitas 

Gadjah Mada at 2001 and get my Doctoral Degree from Universitas Gadjah Mada at 2005. I was confirmed as a 

professor at Universitas Negeri Yogyakarta. Some publication I have done such as Strengthening the Technology 

Awareness on Art Learning to Improve Creativity of Students of Prospective 21st Century Teachers, Improving 

Softskills of College Students In PPBSBJ Course With Adaptation of The Innocamp Method, The Teachings to 

Reach Life Safety and Character Values in Serat Gembring Baring, and etc. Books I have written such as 

Sosiolinguistik, Linguistik Bahasa Jawa, Tinjauan Filologi Serat Menak Amir Hamza Sebagai Upaya Pelestarian 

Budaya Jawa, and etc. 

My name is Suwarna. I was born in Klaten, 2 Pebruari 1964. I graduated from Bachelor degree of Javanese 

Education at IKIP Yogyakarta in 1988. Subsequently I obtained a Master of Education degree at IKIP Malang in 

1994, and get my Doctoral Degree from Malang State University in 2004. I was confirmed as a professor on 

December 27, 2011 in the field of Language Learning Science. Books I have written such as Strategi Penguasaan 

Berbahasa, Gita Wicara Jawi, Siraman, Paningset dan Midodareni, etc. I have obtained research from the World 

Bank, UNESCO, TOYOTA FOUNDATION Japan, Ditjen Dikti, Balai Bahasa, Dinas Pendidikan DIY, and also 

UNY. I am also actively an MC of various customs marriages. 

 

 

 

 

javascript:void(0)
javascript:void(0)
javascript:void(0)
javascript:void(0)

